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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school.  
School overview 
	Detail 
	Data 

	School name 
	Waterside Primary School

	Number of pupils in school (at time of budget allocation)
	181

	Proportion (%) of pupil premium eligible pupils (at time of budget allocation) 
	37.6%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended) 
	2024/2025, 2025/2026, 2026/2027

	Date this statement was first published 
	December 2024

	Date on which it will be reviewed 
	December 2025

	Statement authorised by 
	Emma Moakes
Headteacher

	Pupil premium lead 
	Emma Moakes
HT

	Governor / Trustee lead 
	Lisa Taylor


Funding overview 
	Detail 
	Amount 

	Pupil premium funding allocation this academic year 
	£124, 360

	Pupil premium funding carried forward from previous years (enter £0 if not applicable) 
	£ 0

	Total budget for this academic year 
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year 
	 £124,360


Pupil premium strategy plan 
Statement of intent 
 At Waterside Primary School we have high expectations and ambition for all our children. We believe that no child should be left behind or be disadvantaged by their postcode or circumstances. Through strong relationships and an understanding of each child, we aspire to ensuring that the right support and challenge is in place to ensure that every child can ‘be the best that they can be’. 
Our approach to spending our pupil premium funding also recognises that we have many children who may not be currently on our PP eligible list, but whom we know are extremely vulnerable for other reasons other than finance. Our approach will include supporting these pupils and impacting them positively too.
We are determined that our children are given every chance to realise their full potential through ensuring that they leave us being able to confidently communicate and articulate their thinking, read and understand a variety of texts and be creative thinkers and problem solvers. 
High-quality inclusive practice is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. Notably, communication, vocabulary and reading across the school as we know that these skills are vital to future success in life. High-quality teaching is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Relationships with knowledgeable and trusted adults are essential to success. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.
Through a rich curriculum, quality first teaching, targeted interventions and a focus on equity of opportunity we are working on eliminating barriers to learning, opportunity and progress. 
Challenges 
This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

	Challenge number 
	Detail of challenge  

	1 
	Assessments, observations, and discussions with pupils in KS1 and Reception suggest underdeveloped oral language skills and vocabulary gaps among many pupils and that there are low levels of communication, language and literacy on entry to school.
Assessment and observations within KS2 indicate underdeveloped oral language skills and vocabulary gaps among many pupils. In general, these are more prevalent among our disadvantaged pupils


	2 
	Lack of access to additional learning opportunities, enrichment and support.


	3 
	Observations of pupils across both key stages has seen a lack of resilience in learning.   An increased number of pupils are being referred to CAMHS and are needing to access higher level emotional support from our ELSA and family support worker.  The number of children with more complex needs has increased significantly, as has the number of children impacted by trauma.


	4
	Observations and discussions with pupils highlight a lack of wider opportunities outside the school classroom (The Cultural Capital). This lack of opportunity to a wide range of life experiences can potentially affect their wider understanding of the world they live in and their aspirations.












Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved. 
	Intended outcome 
	Success criteria 

		Early years speech acquisition and development of wider vocabulary 



		Assessments and observations indicate significantly improved oral language among disadvantaged pupils. This is evident when triangulated with other sources of evidence, including engagement in lessons, book scrutiny and ongoing formative assessment. 




		Opportunities for children to close gaps in learning in KS1 



		Assessments across KS1 will show a year-on-year increase in the number of children a) making progress and b) achieving age related expectations in phonics and early reading, writing and maths 




		Opportunities for children to achieve at greater depth by the end of KS2 



		Assessments at KS2 will show a year-on-year increase of more vulnerable children in terms of those meeting age related expectations and achieving greater depth in all three areas at the end of KS2 




		Developing a growth mindset, resilience, self-confidence and aspirations for future learning



		Sustained improvement in terms of attitudes to learning including:
· pupils able to access learning and demonstrating a willingness to try new things and be challenged
· pupils engaged in learning and able to talk about the things they enjoy and aspire to
· pupils respond to feedback and have an understanding of the next steps
· increased confidence in answering questions 
· improved attitudes toward questioning and exploratory learning 





		Increased opportunities and experiences outside of the classroom



		Children will have a varied programme of intentional, out of the classroom activities they are not prevented from accessing due to cost. This will impact positively on their work – we will be able to see improved vocabulary, better links in learning, and increased working memory 






 



 	 
Activity in this academic year 
This details how we intend to spend our pupil premium this academic year to address the challenges listed above. 
Teaching  
Budgeted cost: £97,122
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	Additional teaching staff in EYFS, KS1 and KS2 to support learning in smaller group settings for the core subjects.
	Smaller class sizes are effective method of improving pupil attainment and progress rates. Increasing peer-to-peer relationships, quality of individualised support, immediate feedback, and pupil confidence. (BERA: British Educational Research Association; The STAR project)
	1
2
3
4


	Developing a language rich environment and culture – staff CPD 
	EEF- on average oral language approaches have high impact on pupil outcomes of 6 months’ additional progress.   
	1 
2 
3

	Developing teacher confidence to teach phonics and early reading, thus improving access to all areas of the curriculum
	Qualitative analysis revealed the need for: consistent school-wide approaches to phonics teaching; follow-up training to develop teacher subject knowledge for teaching reading; developing teachers' ability to assess children's progress in developing phonic knowledge and to provide targeted interventions to tackle underachievement (University of Reading)
	1

	High quality CPD and in-school support to increase teacher confidence and understanding
	Education Policy Institute: 
High-quality CPD for teachers has a significant effect on pupils’ learning outcomes. 
	1
2
3
4 

	Purchase of resources to support the teaching and learning of early reading and phonics 
	Reading enjoyment has been reported as more important for children’s educational success than their family’s socio-economic status (OECD, 2002) Having access to resources and having books of their own has an impact on children’s attainment. There is a positive relationship between the estimated number of books in the home and 2, 3 6 attainment (Clark 2011). Children who have books of their own enjoy reading more and read more frequently (Clark and Poulton 2011).
	1
2

	High Quality Inclusive teaching and focused interventions
for all children in reading, writing and maths  
	EEF/NFER- There is a large attainment gap for disadvantaged pupils, which seems to have grown during the pandemic 
	3  
2 

	Introduction of metacognition and self- regulated learning  
	EEF- The potential impact of metacognition and self-regulation approaches is high (7+ months)  
	1
2
3 

	Inclusion lead to impactfully use ‘Thrive’ training to build on our understanding of impact on trauma on pupil well-being, ability to form relationships but also to engage in learning

	We know from experience that children need to feel safe in order to access learning and thus excel.
Thrive has been used by Hampshire Pupil Behavioural Service to support Waterside pupils effectively, but this is a limited resource so we would like to be able to have the same depth of understanding in school
	3

	Additional time from Inclusion lead to support staff to support pupils as well as to engage with parents and seek support of additional agencies
	It is also notable that the SENCO holds a key position within the school with regards to leading the development of inclusive policy in schools (Hallett and Hallett, 2017; Tissot, 2013), and has potential to be a powerful agent of change (Robertson, 2012; Qureshi, 2014).
	1



 
 
Targeted academic support  
Budgeted cost: £ 19,811
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	1:1 or small group support for pupils with SEMH needs or those with trauma related experiences – providing the skills, confidence and relationships that are required for children to flourish

	The ELSA Project
	3

	Small group provision support for targeted pupils

	EEF- Small group tuition has an average impact of 4+ months. Small group tuition is most effective when targeted at pupils’ specific needs. 
 
	1
2
3
4 

	Develop Language, oracy and communication skills through targeted provision from key staff using targeted resources within a language rich environment 
 
	EEF- On average oral language approaches have high impact on pupil outcomes of 6 months’ additional progress.  
 
EEF- The average impact of reading comprehension strategies is an additional 6 month’s progress over the course of a year.  
	1
2
3
4

	Subscription to a range of academic support programmes to develop fluency in maths, spelling and writing skills
	Technology can provide access to additional resources and opportunities for additional learning time, often recording progress and providing feedback to pupils so that they can progress independently
EEF – Using Digital
	1
2
3


 

Wider strategies  
Budgeted cost: £ 8,000
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	Develop life experiences within all children through trips, visitors and Forest School 
	Forest School is shown to have gains in the following:
Confidence
Social skills
Language and Communication
Motivation and concentration
Self-esteem
Physical skills
Knowledge and understanding
Behaviour
(Maynard, 2003; Murray and O‟Brien, 2005; O‟Brien and Murray, 2007; Davis et al. 2006)
	1
2
3
4

	Equality of opportunity for all children built in to the school curriculum and wider opportunities. 
	TES- It is widely accepted that a person’s level of cultural capital is a huge indicator of how well they are able to succeed academically and engage in wider society. 
EIF Ofsted- leaders take on or construct a curriculum that is ambitious and designed to give all learners the knowledge and cultural capital they need to succeed in life. 
	4

	Contingency fund to support families who are disadvantaged. 

	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified. 
Meeting basic needs impacts positively on well-being and emotional resilience.
	3   

	Years 4 and 5 to have access to Hampshire Music service Listen 2 Me sessions weekly
	This opens up opportunities and experiences that our pupils may otherwise not experience due to a lack of knowledge or financial support.  Involvement in the arts encourages creativity, but also promotes positive learning behaviours.
One of the largest studies into the effect of learning an instrument on the brain has revealed something remarkable: as well as refining fine motor skills, learning an instrument is incredibly beneficial to a child’s emotional and behavioural development. (The Liverpool Academy of Music)
	2
3
4

	Take part in the ‘On the Right Track’ to help pupils transition to secondary school successfully. ‘Quality early childhood education helps children acquire essential social and emotional skills.’ (OECD: Equity in Education)
	Take part in the ‘On the Right Track’ to help pupils transition to secondary school successfully. ‘Quality early childhood education helps children acquire essential social and emotional skills.’ (OECD: Equity in Education)
	3


 
Total budgeted cost: £124,433








Review of outcomes in the previous academic year 
Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 

Areas achieved:
· Good staff training in phonics for all teachers and all LSAs. 
· Speech and Language support introduced and impact can be evidenced through outcomes at EYFS, KS1 and KS2.
· LSAs used effectively for provision across the school
· Use of White Rose resources and additional maths resources, has enabled good quality maths provision and has continued with fluency and challenge of the maths curriculum, evident in ed of key stage data.
· It has been recognised that because of the ‘positive and collegiate approach’ taken by leaders, ‘staff support the drive for improvement’.  Teachers value continuing professional development opportunities and this is having a positive impact on their teaching and pupils’ learning.
· In lessons, teachers develop, consolidate and deepen pupils’ knowledge, understanding and skills.  They give sufficient time for pupils to review what they are learning and to develop further.  Teachers identify and support effectively those pupils who start to fall behind and intervene quickly to help them improve their learning. 
· Staff understand end of year expectations and are demonstrating through planning and assessment that they have high aspirations and expectations for pupil progress and attainment. 
· Staff are aware of the different groups within their cohort and rigorously track and monitor their progress. Individual Learning Plans have been developed in order that impact can be more easily measured.
· Professional dialogue around assessment data has been a focus and as a result teachers have a good understanding of where support and intervention should be targeted, thus impacting on pupil progress.
· Pupils at Waterside are generally confident and self-assured. Most take pride in their work and they are proud of their school.  They have good attitudes towards all aspects of their learning and these positive attitudes have a good impact on the progress they make.
· Teachers focus on establishing relationships built on mutual respect and thus there are marked improvements in behaviour for individuals or groups with particular behavioural needs.
· Attendance is improving and where there are concerns these are acted upon in a timely manner. There are effective systems and procedures in place.
· Pupils report that they feel listened to and feel safe.  Staff are trained to identify a pupil who may be at risk of neglect, abuse, or exploitation and they report their concerns. Leaders and staff work effectively with external partners to support pupils who are at risk or who are the subject of a multi-agency plan.

See Ofsted report November 2024





Externally provided programmes 

	Programme 
	Provider 

	Rising Stars Assessments autumn, spring & Summer
	Rising Stars

	Bug Club
	Rising Stars

	LBQ
	LBQ


 
Further Information
[image: ]Our Vision
Be the Best that YOU can be!
At Waterside teaching and learning go hand in hand and therefore developing our pupils as great learners goes hand in hand with developing our staff.
Our vision is that we will grow learners who:
•	Value learning
•	Ask questions and feel safe enough to challenge others about their views
•	Have opinions and the vocabulary to explain them to others
•	Believe that what they do matters 
•	Can talk about what they are learning and why they are learning it
•	Know that there is a world of opportunities beyond Hythe, as well as appreciating the diversity of the area within which they live
•	Feel safe to try new things and to make mistakes
•	Can form positive relationships with others 
•	Are proud of their school and community
This will be facilitated by a staff who:
•	Believe they can make a difference to children’s lives
•	Are positive role models and who themselves are committed to lifelong learning
•	Have consistently high expectations of all children regardless of their background or starting points
•	Believe that Waterside children can achieve outcomes in line with others nationally
•	Have an in-depth knowledge of their children, their strengths and the barriers to learning that may hold them back
•	Have the professional knowledge to support children to overcome their barriers and meet their full potential, regardless of background or starting points.  Where this knowledge has gaps, there is a commitment to research and seeking support from others
•	Can form positive relationships with others
•	Are proud of their school and community
For children and staff to flourish, leadership needs to ensure:
•	Everything is built on positive relationships
•	School is a safe and supportive environment for all
•	Everyone is clear of what is expected of them and how they contribute
•	Achievements are recognised and celebrated
•	Feedback is regular and informative 
•	Effective support or intervention is identified and directed when requested or required  
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support adaptive cumculums for
individuls

Teaching teams and Inclusion lead
work collaboraively fo use specialist
assessments as required and fo
brocden information avaiicble about
individual learners

Pupi progress meefings are volued by
stoff at all levels

Pup progress meetings involve key.
leaders. feachers and feaching
ossistants

PP mesfings look at individual
attainment, progress, next steps and
most importantly barers o leoring
Teaching feams pre-prepare Venn
dlogroms which capiurs individual,
group and coort data

PP mesings provide seior leaders
opportuniies fo direct CAD and
coaching for individuais and feams
PP mesfings ensure Inclusion Lead hos
an opportunity fo ensure individual
plans are being followed, but aiso
provide support as required
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Choracteristic 4
Rewards and Feedback
Systems and routines. pupl voice, feedback ioop, buiding confidence and reslience.

Systems and roufines

Systems in piace that support chidren fo
understand when they hove done el and

what fhey need fo do fo improve

Pupil voice

Opportunifies for pupis o tak about heir
learning and o make inks

Feedbackloop

Fesdback next steps, promotes high

expeciafions and resuits in evidenced progress

Building confidence and resifience

‘Actions fhat create an environment where
Pupls know risks can be faken, misiokes are
embraced and where pupils have the
resiience fo keep iying

+ Clearschool charter that is dsployed
across the school and provides @
language which s used when we falk fo

ficren in @ range of contexts

+ Closs charters evolve from the school

arter

+ Learning benaviours ore emphasised in

+ Clearleaming bjectives, supported by
modeling ond clear fosk design support
chidren o understand what s
expected of them when complefing o
fosk

+ “Goodleaming’ or a ‘great ovtcome s
reworded with o leaf which forms part
of our highy impactful Headteacher
and Governor Award system

+ Ofher reward systems support chicren
10 understand expectations

+ Feedbackis designed fo ensure

ficken understand what fhey have

Gone weil and whot they nesd fo do fo
improve

+ Chicren ore provided fime fo refiect
andfo et and refine work

+ Chicren are given opporturifies to
evaluate ther own work

+ Chicren are given opporturifis fo edit
and refine heir work - green pen

+ Chicren ore given opportunifies fo falk
10 .an agult about theirwork and next

ps

+ Chicren ore given opporturifies to
evaluate each ofher's work

+ Chicren ore given opporturifies to
refiect on fosks and feedback fo fhe
Gauifs Gbout wnat they iiked, disiked
and what couid have made fhe fask
easier or more enjoyable

+ Pupi voice s aways a feafure of
classroom dilay.

+ Learing ambassadors reading
ambassadors and school council hove
regular opportuniies fo fesdback and
suppor fufure change

Pupis are given opporturities fo
respond fo writien or verbal feedback
Responses should be evident in fneir
books

Pupis understand fhot work can be
improved and that edifing & an
important port of he learning process
Pupis understand thot we learn when
mistakes ore made and fhis snould ot
be seen os a foling

+ Leaming Pirates promote the idea of
resiience being a strength

+ T promoted fhrough our curicuium.
ourrelationships poicy, assemblies and
#hrough our everyday inferactions with
chidren

+ Rewaros systems promote resiience.
and ouid confidence
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Waterside Primary School
BE THE BEST THAT YOU CAN BE!

Curriculum for Learning

VALUES RESILIENCE REFLECTIVE
Learning
Behaviours | RESPONSIBILITY & RESPECT RESOURCEFULNESS REASONING
¢ Waterside we strongly believe in providing a curriculum that develops chidren's knawledse of the world, whilstalso providing them
” with th if-Jong kil the aspiration and the ambition to be healchy, successful. environmentaily aware ctiens that believe n
£ coneributing posiivly o socety. Throughout th journey thraugh our schaol. apporcunities will b created that empower chiliren to
g become curious, questioning learners who can develop and ind persanal nterests and alents whils so being challenged to think
| VISION el debate and discuss ith cloity, and even il successfuly
This s done ehough wel sequenced plonning of a rich and broad curriculum, regulor wder whale.schoal events, vistors and vises.
residentil trps. a wide range of sporting experiences and puplled events and opportunites
NATIONAL et T e Soanee Computing
Forest Schoo! o7 it Geograon are
CURRICULUM s 3 French FoL 3
e, mowedgeable 373 esie teachers Who Fave s eep UnGestanding f ogniion and G Gevelopment Glver  angeof subject and resing
opportuities though an adapive, incuse, welseuencedandchllenging curicuum, Teschers e erringthough colaborston,flesle rousngs and
Z | PEDAGOGY | scaflding o meetindiviusi nee. Thvough delsrat eriel pracice, <l sep mcdelingand fecve auestionig,chidven undersand how t be
S responsible snd 5 reictiv abou thlr laring and S5 o bethe best tht they ca b e us purposell sndmpactu fedback  promete high
B pacttons o
< g relsSonsps 3 ear f S o T rates3vdsUppets 3P SSIng TVranment which empowers cHEren 1 b s,
E responsile,reflece,resouceol emerswho re et resson nd sk s igh oy 1t teschin promotss ey, ncluson and scallence for s
Z | APPROACHES | pups egarlss o backgroundo bity acapietesching proviesth spportandpersonaled pproaches hat st he needsof al larers. Leaders
] 2 sstems supporeteaenars o have Ul ndersanding ofeverychd and hir eds. il grouin,Sased Upon ssesment o earring s used
s maimise onprogres ofndhiduasandgroups.
o] Ve us Knowiecge of our s e ad arest G puposell,TEsEVE earing ourmeys e ar progrssve n 5ot sbatanive and
= scilinay knowldge. We s formate 3ssesament ncluding argeted auestoning efeciv peer and sl asessment, ey snd mpactulverbal3nd
S| ASSESSMENT | writen fesace o s evry s cours. P i Fndamnil o h fecack il an vl s 3y o <t an esien
= | FOR LEARNING | 35t th curficlum. summate asessment  sed o dencygps snd miscocestion nd 10 o taching spproaches o chiren's needs and race

igh-quaty arring,snabling chidren o aspiret each thelr ull posental. Assessment fo larring i o used o inform perormance management and
snape ourconiniousprfessiona deelopment

IMPACT

HIGH QUALITY
‘OUTCOMES
FORTHE
scHooL
communTY

T
e confident o ealuate, recognie and clebatethlrachievements and those of e pees.

e responsibl,can understand and commuricae effectively with cthers espactig hercultures and el

Py thele part i hapey,mtivated communiy with 3 postive attude t larming and whoarz keen tstend school.

Know hourt keep e he word round them.

Suczsssuly ork wit others shoving compssson andrespect

e s posce mindeet and th cofidenc 1 akerk, demorstrsting esence and parseverance.

Take responsibity within thelroun communy.

e crative easonig, resoucefl and efectivelarners wihth knowldg, skl and aiutes nesdd forthel et sageof eaming,





